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Duration: 1-5 days 

Grade levels: 6-8; 9-12 

Materials and Resources Required: computer, projector, access to Maine Memory Network 

(recommended to start a free account – students can gather additional sources into folders using an 

MMN account), MMN Jews in Maine lesson plan slide show, note paper, pens/pencils 

Summary/Overview: This lesson presents an overview of the history of Jews in Maine and the U.S., 

including some of the factors that led to Jewish immigration to the U.S., examination of the prejudice, 

discrimination and anti-Semitism many Jews have experienced, and the contributions of Jews to 

community life and culture in Maine. 

Essential questions:  

o What does it mean to be an immigrant?  
o What is Judaism?  What other factors do many Jews believe determine their identity and 

community? 
o What are some of the factors that first brought Jews to Maine?  What did they do to bring 

together their community and continue their traditions in Maine? 
o What are some examples of prejudice and discrimination that Jews in Maine have faced? What 

are some examples of ways the community has succeeded despite that discrimination and ways 
in which they responded directly to it? 

o In what ways have Jews contributed to community life and culture in Maine? 
 

Objectives: 

o Students will be able to identify and describe factors that led to Jewish immigration to the U.S. 

https://www.mainememory.net/
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o Students will be able to define prejudice and discrimination and the impact it can have on 
immigrants. 

o Students will be able to identify and describe the ways in which Jews have contributed to 
community life and culture in Maine. 

o Students will answer questions about information from secondary and primary sources through 
close looking and hypothesizing. 

o Students will examine and analyze primary source documents, art, and objects, and use the 
sources provided to draw informed conclusions and ask informed questions about the Jewish 
community in Maine and the United States. 

 

Vocabulary: Judaism; immigrant(s); refugees; Jewish diaspora; pogroms; tanner; synagogue; peddlar(s); 

kosher; chevrah kadisha; Bar/Bat Mitzvahs; prejudice; discrimination; anti-Semitism; Shabbat 

Steps: 

Presentation: 

1.  If your classroom/school has a land acknowledgement, MHS recommends beginning this 

lesson with a land/water acknowledgement. More information in Teacher Resources at the end 

of this packet. 

2.  Share and discuss the following history/background of Jews in the U.S. and Maine with 

students, showing them images from the accompanying Maine Memory Network slide show.  

Ask students to take notes and encourage them to record and/or share their thoughts and 

questions.  As appropriate, take time to examine the slide show images to discuss each historical 

item and its connection to the history being explored.  Acknowledge that this a is a history and 

community that has roots going back centuries in Maine and one that some of students may be 

already be familiar with and may themselves be a part of.   

3.  Acknowledge that it would be impossible to cover every aspect of the history of Jews in 

Maine in just one lesson over one to several days and that the stories of Jews in Maine should 

not and will not be confined to one lesson; it is a topic and a community students will encounter 

multiple times as they study history.  This lesson can serve as an introduction to or review of the 

topic, as a resource to return to and use throughout a curriculum or unit of study, and as a 

jumping off point for researching a variety of stories in conjunction with a curriculum that 

explores the many different stories of the many different people who have called what is now 

Maine their home for thousands of years.   

a. Jewish people have been coming to and living in Maine for at least 300 years from 

many different places around the world.  Jews practice Judaism, a religion that accepts 

belief in one God and the teachings of the Hebrew Bible, including the Torah.  Many 

Jews also consider being Jewish to be determined by their ancestry, shared history, and 

their culture (ex. food practices, language, etc.), not tied to religious beliefs. The first 

Jews in Maine came as immigrants. An immigrant is a person who moves permanently 

to a foreign country.  Some Jewish immigrants came as refugees, people who were 

forced to leave their country to escape war, persecution, or other circumstances.  For 

example, Jewish communities in Europe often faced violence and vandalism, such as 
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anti-Jewish riots in 19th century Russia called pogroms.  The Jewish diaspora refers to 

the dispersion of Jewish people throughout the world for thousands of years.  A small 

number of Jews lived in Maine during the colonial era.  One of the first Jews in Maine 

that we know about was Susman Abrams who came to Maine from Germany after the 

American Revolutionary war.  He worked as a clothing peddler and later a tanner (a 

person who makes leather from animal hides) until he died in 1830.  More Jews started 

to arrive in the mid-1800s, mostly from central and eastern Europe and Russia looking 

for economic opportunities and a better way of life.  The first synagogue (Jewish house 

of worship) in Maine, Ahawas Achim, was founded in Bangor in 1849.  The first Jewish 

cemetery in Maine was the Smith Street Cemetery in South Portland, established in 

1875.  Shaarey Tphiloh was the first dedicated synagogue in Portland and was built in 

1904. (slide images: Ahawas Achim record book cover, Bangor, 1853) 

Pause to review the essential questions with students - What does it mean to 

be an immigrant? What is Judaism?  What other factors do many Jews believe 

determine their identity and community? - and to check if they have questions 

they would like to ask or observations they would like to make. 

 

b.  Many of the Jewish immigrants who came to Maine in the 19th century went into 

business for themselves, sometimes starting out as peddlers, or merchants who 

traveled from town to town, farm to farm, to sell basic goods like buttons and thread, or 

to buy and resell used items.  After they had saved enough money peddlers would open 

shops and stores of their own.  Wolf Lipsky was a peddler in the Bangor area in the early 

1900s who bought and sold clothes before founding his own clothing shop in Bangor. 

Many Jewish business owners were clothing retailers or junk dealers (the precursor to 

modern recycling).  Susman Russakoff was an immigrant from Russia who first settled in 

New York City when he came to the U.S. in 1904.  He worked as a watch repairman, and 

after a friend from Skowhegan sent a watch to Russakoff for repairs because a watch 

repair person could not be found in that part of Maine, Russakoff decided to move his 

business and family to Maine in 1907.  He strongly preferred the environment he found 

in Maine to what he had known in NYC, saying, “When I arrived, the air was beautifully 

clear and frosty. The snow was as white as snow could ever be, and as one walked on it, 

it responded with a crispy clear singing. Its song was one of welcome to me. … I was 

willing to do all kinds of work just so as to get away from New York and have my wife 

and baby in a good, small place with plenty of fresh air.” Like Russakoff, other Jews 

came to Maine because they did not like life in the big cities and wanted to start a 

business of their own. Jewish businesses became prominent contributors to the 

economy in both large cities like Portland and Bangor, and smaller towns like Old Town, 

Bath, Calais and Livermore Falls.   Women and children played important roles in family 

businesses.  Sarah Unobskey persuaded her husband, Joseph, to leave Russia in 1903.  

Joseph came to the U.S. and started his career as a peddler in Maine, traveling from 

farm to farm selling goods.  Joseph sent money back to Russia for two years, helping 

other family members to immigrate. In 1905, Sarah and their sons, Arthur and William, 

joined Joseph, and the family settled in Eastport. They had another son, Charles. Joseph 

https://www.mainememory.net/artifact/59260


died in 1922, leaving Sarah and her sons to run the growing business.  Sarah was 

renowned for her “unusually strong personality and far sighted business acumen.” Over 

time, the Unobskey family expanded their retail holdings, building a commercial block 

that included a movie theater and professional office buildings. The Unobskeys were in 

business from 1911 to the late 1970s. By 1958, they were the largest taxpayer and 

employer in Calais, and are credited with reviving the economy of the town. In 1924, 

Sarah Unobskey funded the building of a synagogue in Calais, and hired a rabbi. In an 

unconventional move, she named it, The Congregation of Chaim Yosef, in honor of her 

late husband. It was the first and only synagogue in Washington County, active until 

1974. (slide images: Wolf Lipsky, Bangor, ca. 1900; Sarah Unobskey with sons Arthur, 

William, and Charles, Calais, ca. 1930; Synagogue Chaim Yosef, Calais, 1974) 

c. Because the Jewish population in 19th and early 20th century Maine was small, it could 

be hard for newcomers to find a place and community to preserve their identity and 

continue on with their Jewish traditions, but they found ways to do it and better 

connect with and support each other. Founded in 1849 in Bangor, the synagogue 

Ahawas Achim advocated for the observance of kosher laws (dietary guidelines set by 

traditional Jewish law) and purchased land for a Jewish cemetery. Jewish organizations 

called chevrah kadisha were holy societies formed to ensure that the bodies of 

deceased Jews were prepared for burial according to Jewish tradition and were 

protected from desecration.  Hebrew Schools helped to teach and pass down the values 

of Jewish culture to the next generation, including how to read and write in Hebrew and 

prepare for Bar and Bat Mitzvahs (ceremonies for Jewish children which symbolizes 

their coming of age). Jewish summer camps became popular in the early 20th century; 

they helped to both reinforce Jewish traditions and teachings and brought together 

Jewish youth to socialize and make friends. (slide images: Shabbat Service, Camp Lown, 

Oakland, 1947; Purim play, Beth Israel, Waterville, ca. 1955) 

Pause again to review the essential questions with students - What are some of 

the factors that first brought Jews to Maine?  What did they do to bring 

together their community and continue their traditions in Maine? - and to 

check if they have questions they would like to ask or observations they would 

like to make. 

d.  Jews in 19th and early 20th century Maine thrived, but there were some people who 

held prejudices (assumptions or opinions about someone simply based on that person's 

membership to a particular group such as ethnicity, gender, or religion) against Jews and 

did not want to see them achieve success or obtain political power.  Prejudice and 

discrimination (unjust and unfair treatment of people on the grounds of characteristics 

such as race, age, sex, or sexual orientation) against Jews is called anti-Semitism.  Prior 

to World War II, Jews were denied jobs and government positions in some parts of 

Maine and many Maine colleges limited the number of Jewish students they would 

accept.  Almost two thirds of hotels and resorts would not rent to Jewish guests and 

social clubs would not admit Jewish members.  In the 1920s, the Ku Klux Klan (KKK) in 

Maine grew under the leadership of F. Eugene Farnsworth.  The KKK is a white 

supremacist terrorist group that was first formed after the Civil War and that used 
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violence and intimidation to take away the rights of African Americans.  By the 1920s, 

the KKK was also actively working against and spreading hatred for immigrants, Jews, 

and Catholics.  In Maine, the Klan held parades and gatherings, intimidated and evoked 

violence against people of color and non-Protestants, campaigned for politicians who 

shared their beliefs, and worked for legislation that would limit religious freedom.  By 

1923, the Klan reportedly had statewide membership of 150,000, or 23 percent of 

Maine's population—one of the highest memberships outside of the American South.  

The Klan saw a decline in membership and became less visible by 1930, but never 

completely left Maine; in 2017 the Ku Klux Klan left neighborhood watch recruiting 

flyers in Freeport and Augusta. In the 1930s, bankers and real estate agents in Portland 

discriminated against Catholics and Jews through the practice of "redlining." They 

defined neighborhoods with a significant "foreign-born, negro, or lower grade 

population" as "hazardous".  This meant that homeowners in those neighborhoods 

could not get mortgages or other property-based loans. Some wealthy Jews sought to 

move to more high-status towns like Cape Elizabeth, but real estate agents consistently 

prevented them from doing so. Jews built new synagogues in the Woodfords 

neighborhood of Portland in the 1940s and '50s, abandoning properties in their old 

neighborhoods like Anshe Sfard. (slide images: Ku Klux Klan procession, Portland, ca. 

1923; Redline map of Portland and South Portland, 1935) 

e.  Faced with discrimination, Jews in Maine formed their own organizations and 

business for their communities.  The Jewish-owned Summit Springs hotel in Poland 

offered vacationing Jews a welcoming place to stay while visiting Maine, as did many 

establishments in Old Orchard Beach.  Summer camps like Camp Lown in Oakland 

(opened in 1945) hired mostly Jewish staff and catered to Jewish campers, holding daily 

prayer services and Friday night services every week for Shabbat (the Jewish Sabbath or 

day of rest).  Camp Lown also melded together Jewish traditions with the typical 

American summer camp experience of sports and games. Maine's largest cities were 

home to a wide variety of Jewish community organizations in the mid-20th century. 

There were 16 Jewish organizations in Greater Bangor in the 1950s, and about half of 

the Jews in that region belonged to at least three of them.  Some of these organizations 

were religious in nature while others were cultural, charitable, or social. Portland had 

the largest Jewish community in Maine and had a Jewish community center, a debating 

society, fraternal organizations, youth groups, and country clubs, as well as several 

synagogues.  Chapters of Hillel, the national Jewish organization on college campuses, 

were established at the four Maine universities in the 1940s.  This was significant 

because it was the first time that Jewish college students in Maine were able to have 

their own distinctively Jewish organization that celebrated Jewish culture and identity.  

Hillels gave Jewish students a place to socialize, attend services, and observe Jewish 

practices. Though it remained harder for Jews living in more rural communities to 

connect with each other, synagogues were opening in more parts of the state, including 

Fort Kent, Presque Isle, and Rumford.  (slide images: Summit Springs Hotel, Poland; Boat 

regatta, Camp Lown, ca. 1957) 
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Pause again to review the essential questions with students - What were some 

examples of prejudice and discrimination that Jews in Maine have faced? 

What are some examples of ways the community has succeeded despite that 

discrimination and ways in which they responded directly to it? - and to check 

if they have questions they would like to ask or observations they would like to 

make. 

f. Jewish Mainers served in the armed forces every time the U.S. went to war, including 

World War I and World War II, both as soldiers and as nurses and workers in munitions 

factories.  Seven children of the Klain family of Norway – Jacob Astor, Samuel, Esther, 

Dora, Zora, Abraham, and Peter – all served in WWI. Private Peter W. Klain, nineteen 

years old, member of Company D, was killed while on guard duty at the Boston & Maine 

double track bridge in Biddeford.  Captain Harold H. Gordon, a Jewish chaplain for the 

North Atlantic Division, Air Transport Command, carried a Torah scroll loan from the 

Beth Israel Synagogue in Bangor with as he made his rounds in 1945 visiting American 

Jewish servicemen in Europe. (slide images: Captain Gordon, 'Flying Torah,' Bangor, 

1945) 

g. As more and more organizations began to welcome Jewish members and as women 

became a stronger presence in the workforce, involvement in Jewish community 

organizations in Maine started to decline in the second half of the 20th century, though 

the larger community itself remains vibrant, successful, and continues to practice many 

traditions.  In southern Maine, Jews are more than twice as likely as non-Jews to hold 

college degrees and nearly four times as likely to have earned a professional degree.  In 

1998 the first Maine Jewish Film Festival was held in in Portland, where organizers 

screened six movies.  It has since grown significantly, screening over 250 films over the 

years and bringing artists from all over the world to Portland every year.  The festival 

has become a popular, non-religious event to showcase Jewish culture.  Organizations 

like the Maine Jewish Museum in Portland host a variety of exhibits and programs that 

celebrate and honor the contributions and diversity of Maine’s Jewish community. Jews 

also continue to move to Maine in small but significant numbers. There are about 

14,000 Jewish Mainers today.  (slide images: Maine Jewish Film Festival Poster, 2011) 

Pause again to review the essential question with students - In what ways have 

Jews contributed to community life and culture in Maine? - and to check if they 

have questions they would like to ask or observations they would like to make. 

 

4.  Check for student understating with review questions: 

Review Questions: 

1.  Where did many of Maine’s first Jewish immigrants come from?  

2.  What is the KKK and how did they try and achieve their goals in Maine in the 1920s? 

4.  What is red-lining?  
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4.  What is anti-Semitism?  How did Jews experience anti-Semitism in Maine? 

5.  Describe some of Maine’s Jewish businesses and organizations. 

 

Suggested research and further exploration activities: 

1.  Ask students to consider what they have learned/already know and to use primary sources 

available on Maine Memory Network and the Library of Congress to answer the question “How 

did Jewish people in Maine build better lives for their families and community?  In what ways 

have Jews contributed to community life and culture in Maine and the U.S.?” 

2.  Using Maine Memory Network, study the stories of Jewish soldiers and sailors from Maine 

who died in WWI and WWII.  Have students design a classroom exhibit that shares their stories.  

3.  As a class, study how Jews mark important holidays like Passover, Purim, Rosh Hashanah, 

Yom Kippur, and Chanukah.  As appropriate, try a recipe for a traditional dish associated with 

some of the holidays like potato latkes for Chanukah.  Note when these holidays occur during 

the school year and ask students to share how and when they mark holidays and family 

celebrations in their home or community.   

Teacher Resources: 

Tips for Acknowledging Indigenous Land/Water: Acknowledgement is a relatively recent 

practice, and is ideally practiced as a respectful way to address the Indigenous inhabitants of 

what is now North America, acknowledge human and non-human relatives, address the ongoing 

effects of the structure of settler-colonialism, emphasize the importance of Indigenous 

sovereignty and self-governance, and help students be aware and conscientious of the fact that 

we are living on unceded Native Homelands. Land/water acknowledgements are best developed 

through meaningful connections; acknowledge with respect and use a format that lets you 

speak from the heart. Making connections with neighbors of a Nation near to where you live is 

one of the best places to start when creating a land acknowledgement from the heart. Talk with 

your school administrators and colleagues about creating a land acknowledgement at the 

institutional level.  

Great online resources with more information can be found here:  

o https://drive.google.com/file/d/0B_CAyH4WUfQXTXo3MjZHRC00ajg/view 
 

o https://native-land.ca/resources/territory-acknowledgement/ 
 

o https://d3n8a8pro7vhmx.cloudfront.net/mainewabanakireach/pages/1311/atta
chments/original/1617062949/Land_Acknowledgment_Resources_2021.pdf?16
17062949.  
 

For information about the Nations nearest where you live/teach, a good starting point is the 

map at: https://native-land.ca 

https://drive.google.com/file/d/0B_CAyH4WUfQXTXo3MjZHRC00ajg/view
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What we know of as “Maine” today is part of the unceded Homelands of the Wabanaki peoples. 

“Wabanaki” translates into English as the “Dawnland,” with the Wabanaki peoples being the 

People of the Dawnland, meaning those who see and greet the first light of the day. They share 

common oral histories and belong to Algonquian/Algonkian language groups, but have unique 

languages.  

About Wabanaki Nations: We encourage you and your school to reach out to the Native 

communities in Maine to expand your learning. More information about the four federally-

recognized tribal communities in Maine can be found here:  

- The Aroostook Band of Micmacs: http://www.micmac-nsn.gov/  

o Micmac Tribal Government: http://micmac-nsn.gov/html/tribal_government.html 
  

- The Houlton Band of Maliseets: http://www.maliseets.com/index.htm  

o Maliseet Tribal Government: http://www.maliseets.com/government.htm  
 

       - The Penobscot Nation: http://www.penobscotculture.com/  

o Penobscot Tribal Government: http://www.penobscotculture.com/index.php/8-
%20about/81-tribal-facts 

 
- The Passamaquoddy Tribe  

o Indian Township (Motahkomikuk): https://www.passamaquoddy.com/  
o Pleasant Point (Sipayik): http://www.wabanaki.com/  
o Passamaquoddy Tribal Government: 

http://www.wabanaki.com/wabanaki_new/chief_council.html 
o Passamaquoddy Joint Tribal Council: 

http://www.wabanaki.com/wabanaki_new/joint_council.html 
 
The Abenaki are the fifth Wabanaki tribe today; however, the Abenaki are not a federally-

recognized tribe as of 2021. Not all Tribal Nations that exist in North America today have 

received federal recognition, and not all Native Nations seek federal recognition but this does 

not diminish their sovereignty. There are no tribes in New Hampshire or Vermont that, as of 

2019, have received federal recognition, but four tribes in Vermont have received state 

recognition. Federal recognition provides a federal relationship between Indigenous sovereign 

nations and the US government. Tribal Nations throughout North America are sovereign 

nations, and actively MHS: Healthcare History Page 17 of 19 work to maintain their self-

governance. Federal recognition is not related to Tribal Nation sovereignty; it affords certain 

rights to Indigenous peoples within the laws of the United States. It is important to recognize 

that not all Wabanaki people live in what is now Maine, and not all Indigenous peoples living in 

what is now Maine today are Wabanaki. Native and non-Native people alike live throughout 

Maine, the United States, Canada, and countries around the world. Maine as we know it today 

exists within unceded Wabanaki Homelands; the federally-recognized tribal communities in 

Maine own trust land throughout the state as presented through treaties.  

About Maine Historical Society: Maine Historical Society (MHS) is the third-oldest state 

historical society in the United States, following Massachusetts and New York, respectively. 

Founded in 1822, only two years after Maine separated from Massachusetts and became a free 

http://micmac-nsn.gov/html/tribal_government.html
http://www.maliseets.com/index.htm
http://www.maliseets.com/government.htm
http://www.penobscotculture.com/index.php/8-%20about/81-tribal-facts
http://www.penobscotculture.com/index.php/8-%20about/81-tribal-facts
https://www.passamaquoddy.com/
http://www.wabanaki.com/
http://www.wabanaki.com/wabanaki_new/chief_council.html
http://www.wabanaki.com/wabanaki_new/joint_council.html


state as part of the Missouri Compromise, MHS today is headquartered at 489 Congress Street 

in Portland. The campus contains an office building and museum, the Brown Research Library 

(est. 1907), and the Wadsworth-Longfellow House, the childhood home of American poet Henry 

Wadsworth Longfellow. An enormous online database containing digitized images and objects 

from MHS’s robust collection can be found online at Maine Memory Network: 

https://www.mainememory.net/ Teachers can create free accounts on Maine Memory Network 

to save images to albums for classroom use. MHS’s mission: "The Maine Historical Society 

preserves the heritage and history of Maine: the stories of Maine people, the traditions of 

Maine communities, and the record of Maine's place in a changing world. Because an 

understanding of the past is vital to a healthy and progressive society, we collect, care for, and 

exhibit historical treasures; facilitate research into family, local, state, and national history; 

provide education programs that make history meaningful, accessible and enjoyable; and 

empower others to preserve and interpret the history of their communities and our state." 

Exhibits: Begin Again: reckoning with intolerance in Maine; State of Mind: Becoming Maine; 400 

Years of New Mainers; The Jews of Maine; Anshe Sfard, Portland's Early Chassidic Congregation; 

Fallen Heroes: Maine's Jewish Sailors and Soldiers;  Jewish Soldiers and Sailors, The Great War; 

Those Who Gave Their Lives: World War II; Fallen Heroes: Last of the Jewish WWII Veterans; 

Shaarey Tphiloh, Portland's Orthodox Synagogue; The Nativist Klan; Sarah Unobskey's family 

My Maine Stories: Redlining and the Jewish Communities in Maine 

Primary Sources: Maine Memory Network; Library of Congress; Documenting Maine Jewry 

Videos and Podcasts: 200 Years of Jews in Maine 

Organizations: Maine Jewish Museum; Maine’s Jewish History Project (Colby College) 

Strands and Standards: 

Social Studies – History, 6-8: Students draw on concepts and processes using primary and secondary 

sources from history to develop historical perspective and understand issues of continuity and 

change in the community, Maine, the United States, and the world.  

o History 1: Students understand major eras, major enduring themes, and historic influences 
in the history of Maine, the United States, and various regions of the world by: (F1) 
Explaining that history includes the study of past human experience based on available 
evidence from a variety of primary and secondary sources, and explaining how history can 
help one better understand and make informed decisions about the present and future. (F2) 
Identifying major historical eras, major enduring themes, turning points, events, 
consequences, and people in the history of Maine, the United States and various regions of 
the world. (D2) Analyzing major historical eras, major enduring themes, turning points, 
events, consequences, and people in the history of Maine, the United States and various 
regions of the world. (D4) Making decisions related to the classroom, school, community, 
civic organization, Maine, or beyond; applying appropriate and relevant social studies 
knowledge and skills, including research skills, and other relevant information.  

o History 2: Students understand historical aspects of unity and diversity in the community, 
the state, including Maine Native American communities, and the United States by: (F1) 
Explaining how both unity and diversity have played and continue to play important roles in 
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the history of Maine and the United States. (F2) Identifying a variety of cultures through 
time, including comparisons of native and immigrant groups in the United States, and 
eastern and western societies in the world. (F3) Identifying major turning points and events 
in the history of Maine Native Americans and various historical and recent immigrant groups 
in Maine, the United States, and other cultures in the world. (D1) Explaining how both unity 
and diversity have played and continue to play important roles in the history of the World. 
(D2) Comparing a variety of cultures through time, including comparisons of native and 
immigrant groups in the United States, and eastern and western societies in the world. (D3) 
Describing major turning points and events in the history of Maine Native Americans and 
various historical and recent immigrant groups in Maine, the United States, and other 
cultures in the world. 

 

Social Studies 9-Diploma – History: Students draw on concepts and processes using primary and 

secondary sources from history to develop historical perspective and understand issues of continuity 

and change in the community, Maine, the United States, and the world.  

o History 1: Students understand major eras, major enduring themes, and historic influences 
in United States and world history, including the roots of democratic philosophy, ideals, and 
institutions in the world by: (F1) Explaining that history includes the study of the past based 
on the examination of a variety of primary and secondary sources and how history can help 
one better understand and make informed decisions about the present and future. (F2) 
Analyzing and critiquing major historical eras: major enduring themes, turning points, 
events, consequences, and people in the history of the United States and the implications 
for the present and future. (D2) Analyzing and critiquing major historical eras: major 
enduring themes, turning points, events, consequences, and people in the history of the 
world and the implications for the present and future. (D4) Making a decision related to the 
classroom, school, community, civic organization, Maine, United States, or international 
entity by applying appropriate and relevant social studies knowledge and skills, including 
research skills, ethical reasoning skills, and other relevant information.  

o History 2: Students understand historical aspects of unity and diversity in the United States, 
the world, and Native American communities by: (F1) Identifying and critiquing issues 
characterized by unity and diversity in the history of the United States, and describing their 
effects, using primary and secondary sources. (F2) Identifying and analyzing major turning 
points and events in the history of Native Americans and various historical and recent 
immigrant groups in the United States, making use of primary and secondary sources. 

 

 

 


